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Dear Friends,

There are so many of you, all tryfng
out dialogue writing in new setxingh,
that I can no longer keep up by pewemmal
letter and feel guilty alout mot ¢hmaring
more of wvhat you are doing with othxs.
This newsletter is an attempt to wanmedy
the situation. Included you will ¥ind
brief notes about the Dialomue Journal
Project, excerpts from an inesrview with
the original dislogue journsl teacher,
and tidbits fron letters amx calls which
I have had fror all of yom.

Your help is needed, thaugh, to nake
this newsletter succe ¥7ite back
and tell us vhat your experience has been
and we will include it in the next
edition (to appear as soon as enough of
you respond).
our insights, our knowledge perhaps we
can begin a dialogue of our own. I look
forward to hearing frorn all of you.

Jana Staton
CAL

It's Done! Dislopue Uritineg as s

Cormuricative Bvent - Jz=s Staton,
Roper Shuy, Jop ireeft amd lirs. R.

This report consists of an overvicw,
Volune I, p-esenting the study pur-
poses, findings and conclusions and in-
plications for writing and for class-
roor: interaction. Eleven research
papers (in Volure II) present analyses
of language functions, types of conver-
sational discourse which develop, and
the effects of private, non-graded,
interactive writing on the growth of -
elaboration, ability to reason about
problems, and topic understanding.
teacher's own perspective on the use
of dialogue journmals %: the classroor.
is presented in ti:s 12th paper of
Voluxe II.

CAL is reproducing both volumes at - .
cost: Vol. I is €.00 , vol. II is
$14.00 , but our special discount offer
is only g2¢ 0n  for both volunmes,
(ncluding prepsid shipping. - (If
voluces «re bought separately,. include -
$1.86 for volume I or §2.59 for.volunme
II to cover ohipping and handling.)

The

By sharing our’experiences,

Excerpt froom an Interview with Lesiee
Recd, the Oripinal Dialosue Journal
Teacher.

The following questions and answers
are part of an interview that was done
with Leslee Reed, the original dialogue
journal teacher, in September 19¢1.

Interviever: I want to ask you what you
get out of journal writing?

Mrs. R.: I don't think I've ever grown
80 much in ny life as I have this year in

understanding the problens of different - .

clltures, different races, trying to fit
into this pattern of American life..Plus,

@8 3 teacher and haviog tsught for a great

many years, I'm sometices so sure when
I'm teaching a lesson that it does ne
good to see goretimes in the journals
something that I totally pigsed. That I

have used a cliche or an idiom that liter-

ally blocked out everything I taught up’
to-that point. It's like a challenge.
It's a puzzle. - :

Int.:Is it very inportant for students

and teacher to share personal information,

that doesn't have much to do with their
learning? . :

ilrs. R.. I think all learning has to
take plazg chrough a nind that's as un-
fettered and as open as possiblc. If we
can help to open their minds and unfetter
their worries and agcnies by saaring or
by letting them put then cut om paper,
then learning can begin.

I think another thing about the dia-
logue journals which teachers might not
realize is the degree to which it allows
you to individualize their work. I think
nov I find that journal writing is sort
of the kernel of ry teaching. Vhen I
sit down to do journals, I an doing a
kind of resume of my day, snd of each
child. For pbe it c:-..

(cont. on page 2)



' (teacher interview continued)
nakes my whole school year flow, be-
cause I have a constant finger on the
pulse of the children. I know quite
accurately vhat cvery child 1s doing
and not doing.

Iot.: Uhat needs to be said about the
Journals? - . -

Mrs. R.: I think if I could Kave...
everyone see the love that goes into
the journals and not just on ny part,
but on the chiidren's part too. The
love, the respect, the mutuality of
goals, the feelinps that we develop
for each other. 1It's so worthwhile,
it's so good. I just think any .
teacher who allows herself to get this
involved with individuals can't help
but be enriched by just learning more
about each individual.

New Research l:o.tes

Dialogue Journals with Deaf Students
Jana Staton is nou consulting at
Gallaudet College, the nationzl college

for the deaf in Waghinpton, D. C., to
develop dialogue journal writing for
deaf students, at both college and pre-
college levels. Deaf students learn
sipn lenpuage as their fiyst danguape.
writter English is a second languape
for them, and one which they find very
difficult to learn, especially when they
don't have opportunities to use it in
functional situations. Faculty from
the Enrlish Departrent and Counseling
sre interested in trying out dialogue
Jotirnals and three high school English
teachers from the Model Secondary
School are already using then with
their classes. Research proposals to
study the azquisition of Ennlish lan-
guape in dialopue writing are planned,
and we would be intercsted in hearing
fror. teachers who night have already
used a dialogue journal with deaf or °
other comrnmicstion inpaired students.

Languape Acquisition - ESL ..

A research project is now in pro-
gress to analyze the acquisition of
English in dialogue journal writing.
The study focuses on the dialogue
writing over one year's time of a

sixth grade class of noa-native speakens
of English in Los Anpeles, California.
lrs. Leslee Reed, the collaborating tea-
cher for Staton, Shuy and Kreeft's origi-
ngl dialogue journal study (1979-31) has
continued to write in dialogue journals
with her 1950-81 and 1931-32 students,
none of whor: are native speakers of Eng.
Prelirinary snalysis of the journals ghows
a dramatic shift in the students' writing
over a year's time, fror an initially
linited grasp of prammatical structures
and a parrow rance of topics and lanpuage
functions, to the eventual use of compiex

. structures and effective expression of a

wvide range of topics and functions. As
the year progresses, both the students'
and teacher's writing demonstrates the
snazing degree to which the students be-
cone confortable with (and confident about)
their ability to cormunicate in English.

Qrél language sewples are also being
collected once a month froo several stu-
cents, so that comparisons can be made
betveen the developuent of orsl competence
vith competence in written English over
tin;. (For details, contact: Joy Kreeft,
CAL

Japanese Students Learning Enplish
Shelley Gutstein, an Applied Lin-

- guistics Ph.D. candidate at Georgetown

University and an experienced ESL teacher,
tried the dialogue journals with a class
of Japanese college students learning
Enpiish in an intensive £ week summer
program. Shelley is now studying the
language variation, self Jisclosure, ané
topic development in the journals for
bher dissertation at GU. She. found the
Journals very useful in gettin;: to know
the students, even in the short period
of time.

Iote: 1'e'C love to have samples of your
dialogue journals, but please send just
excerpts which you think others might
learn from, also, please be sure you
have both parents' and students' per-
nission (for students under 18) to share
then. Give us a pseudonym for the stu-
dent vhich reflects cultural background.
And, please let us know how you would
like to be identified:



. Some Applications of DJ's

Foreirn Lsnguage”™ - °

Dialogue journals are beinp used by
Ceil Lucas (CAL) in a 12-week college-
level Advanced English Composition
course at Lorton Neformatory (D.C.
Department of Corrections):. The class
neets once a weck for 2 hours and
students write in the journals for the
last. 20 oinutes of each class. fthile
the first topic was initiated by the
teacher with the qQuestions 'Uhat do
you like to read? 1hy?!', each dialopue
is clearly “akin? its own course as the
senester ".Tozresses. . .

In addition, Lucas has used dialogue
journals in a fez-week Introductory
Italian course (second semester). The
class meets 3 hours, once a week. liere
arain, the first toric was teacher-
generated.

The journals have been a very useful °

teaching tool in these two lanpuare-
diverse situations, one with dialect
sreakers and one with second language
learners. In peither case does the
teacher cozrect or overtly reference
lanpguage differences - rather, use is
rade of nodelling vocabulary items or
prarmatical constructions. The
journals are successful in these situ-
ations precisely because the focus is
not ca language forums, but on com-
zunication. This may be particularly
important in a language lsarning situ-
ation for adults

Jose Goncalves is using dialogue
journals in an advanced conversation
class in Portuguese at Georgetowm
University. The students write in
their journals in Portuguese once a
week; Jose responds to them and re-
turns their journals in the next class.
The students are free to choose their
oun topics and Jose reports that
typically they write avout more per-
sonal topics then they discuss in the
classroom. This results in a special
benefit because the teacher and his
students feel closer and he says that
the dialogue journals have definitely.
increased teacher-student rapport.

Prinary and Upper Clementary

Quinda Strube, a bilingual primary
teacher in Riverside, California, has been
using dialozue journals with her lst and
2nd graders, sorme of whor write as much as
6th graders. She has found journals to
be a rood way to help students practice
both Spanish and English (her lst graders
are using Spanish; her 2nd graders are
rmoving into English). Students who were
relying on the aide to dictate stories
quickly began writing independently in the
journals.

Here's a sample of one of the delight-
ful topic-focused conversations in these
journals.

A: Dear liiss Strube: I love Sonia be-
cause she's pretty would you tell
Sonia that she's pretty and tell her
that I love her. OK! Juan.

T. Uhy do you want me to tell her? Do
you really want me to tell her? I
think she's pretty, too!

S: Dear liss S. Yes I want you to tell
her Piease Porque tengo Wehwanga
(Bécaiise. I -an embarrassed.)

T: But won't you be embarrassed even if
I tell her? WYould you like T
to tell her?

S§: Dear Miss Strube: Forget it. I just
give her a ring and a necoless and
I'n going to give her more things.

T: that do you vant me to forget? Did
you give a ring and necklace to
Sonia? that did she do?

S: She said thank you and I said you
welcome and thiat all.

Eristina Lindderg, ilmington Park
Elepentary School, has combined dialogue
journals with Sylvia Ashton-larners Lan~-
guage experience apprcach for her 1st
grade class. Each child begins by
choosing personal “key’ words, and the
teacher, after writing the word, begins
writing phrases in the child's journal. -
The child copies or nakes the phrase into .
a sentence, and the teacher responds.
This continues until the possibilities
of that personal key word have been ex-
hausted, and the child asks for a new
word. This information came to us from
Leslee Reed ~ we hope to hear from
Kristina directly about how it's going.

.
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Mona Ranirez and several other
teachers in Riverside have been using -
dialogue journals for two years at the - .
elementary level. As old hands, we'd
like to know vhat you think of it now?

nigh School

How can you manage dialogue journals
at the high school level?

Gretchen Vagquez, in Coachella, Cali-
fornia, began two years ago by encouraging
her ESL students to write her a note or
letter 1f they wanted to and promising
to urite back. The next year she chose
2 classes and had them write once a week,
on different days. She found that she
becane like a friend, and the dialogrue
rovec fron newsy, superficisl writing in~
to nmore significant topics. Many of her
students use English for academic concerns
but switch to Spanish for more persomal *
topics. Uhen she tried it a second year
vith the same group of students, there
was a drop off of intcrest and lenpth--
there nay be linits!

Janey Engelnan Lisenby, in La Quinta,
California has also been using the journal
with her Basic Skills class, on a once
a week basgis.

At the Hodel Secondary School for
the Deaf (at Gallaudet College, D.C.)
3 English teachers, Janet Rothenberg,
Cindy Puthoff, and llary lartone,
all dezf thenselves, began dialogue
Jjournals about a month ago, and are very
excited about their students' response--
one teacher reports that quiet, passive -
students are commumicating more in the
journal (a second language) than in
class (Sign Lanpusge)! The students are
given freedon to write as often as they - °
vant during the week--gince MSSD classes
are small, this is manageable and gives
the tecacher an indication of engagement.
The teachers are planning to write up
their experience.

A nurber of high school reachers
at the Breadloaf Rural Teachers of :
English prorram who were -in workshops on
dialotue journal writings last surmer
went hone vith plans to try it out -
We'd love to hear about it, as high
school teaching loads make individual in-
teraction more problematical. Any

solutions? 4

Essay Dialopues

Uilmington, California, English
teachers picked up the ides fro: a work-
shop with Leslee Reed and came up with
an interesting adaptation. They write
back with queetions and comcnts about
the content of the essay (instead of
corrections) on firat drafts of each
student ‘s essays, and the student responds.
then questions and ideas have been worked
through in geveral exchanges, the student
froes about revising. Teachers reported
that the average length of time for stu-
dents to revise an asaignment was a
wmonth, before dialoguing. low it's down
to a wee: or tvo, and students request
nore chances to write dialogues.

Collepe/Graduate School

One of the most interesting and un-
expected spin-offs of dialogue journals
has been their use by college instructors
with their otm students.

Bill Stokoe, at Gallaudet College,
began using dialogue journals last year
in bis rescarch serinars on American
Sign Language, which included a mixture
©of ‘deaf, bearing-impaired and mormal
hearing studeats. Bill says, "What sur-
prised me rizht at the start was the
pleasure I took from reading my students'
Journal entries and from replying to
them directly. Instead of finding it
one more of the many tasks to be done,
or put off, I found myself hurrying back
to the office to read each day's entries
as soon as possidble, to see what this
interesting person I saw across the
classroonm was saying to me or asking
about. I also found that the few minutes
that it took to read and reply were
among the best minutes of the day.
never got to knov the students in my
class so well. Uith the dialogue
journals I stopped worrying about hov to
teach the class to peet all their needs.
Each onc through his or her journal was
getting individual instruction and, fron
what they wrote in the journals, very
much appreciating it. iiaturally, with a
happily progressing class, I was a
happy teacher. I doubt I will rever
teach without dialogue journels again.
They don't increase = teacher's burdens,
they lighten theuw.' -

I




Roger Shuy, Georgetown University,
tried the journals out with his linguis-
tics field pethods class, he asked his
students to use the journal as a neans
of recording their observations of field-
work projects, and then reflecting,
asking questions (even complaining!l).
Roger describes his experiences.

“I've alvays been rather close to oy
grad students but I've never felt closer
than I did that sepester. hat was
shocking to me, however, was that the
students made clear to me in their jour-
nals exactly vhere they were in their
development. This enabled me to indi-
vidualize oy struction,in their journals,
but also in the class itself, in wvays
I had never done befors. Every teacher
has general assumptions about the progress
of the class as a whole based on clues
given by a few. I discovered something
that I suppose 1 should have knowm -
not all students were at the place I
thousht they were. Some only caught
on to the central concepts at the very
end. This knouvledpge, revealed privately
in their journals but not made openly
in the class, guided me in teaching all
12 of then in different aspects of the
course that they needed. I believe I
did as much teachins in the journals
as I did in the geminar meetings.”

Vic Pentel, Ohio State University,
Collese of Education, thought thaz
dialonue writing would be a pood way to
develop understanding and keep in
touch with teachers taking a graduate
level practicum on classroom super-
vision. It has bLeen good=-the enroll-
ment cdoubled and the experience was -=s
exciting for Vic as for the students.

Vic speculates that in addition to the
learning and awvareness vhich the act
of writing itself brings sbout, the
bonds of trust established in the
dialosue journals helped these adults
to take greater risks in encountering
nev knowledge and new procedures.

Plus, he sugrests, 'supervising
teachers must have strong skills in
interpersonal comsunication. Ordinary
expository writing, with its explaining
function, may tend to obliterate the
kinéd of interpersonal language super-
visors need to have. The dialogue
journal draws on and encourages tha

rich interpersonal function of oral
LETN gty . .-.' .e'... .
"':'"]-‘%: . . . ee .‘..t' R S s

langusge. I think it is ideal for
developing the skills I want in
supervising teachers.”

Interactive Uriting - Different

Formats, Different Partners

A close cousin of student-teacher
dialogue journals is the practice of
having students initiate a continuous
correspondence with another student in
a journal or letter format.

Ananda Branscombe, of Auburn Eigh
School, Auburn, Alabama, has paired a
class of 1llth and 12th graders with
another class of 9th grade basic writing
students, and offered then the oppor-
tunity of writing letters to one another,
once a week, on topics of their own
choosing, without teacher grades or
compents. Her students keep this con-
versation coing all year - sharing ex-
periences, offering advice and support.

Research on a sarple of these let-
ters by Jim larshall of Stanford Univer-
sity found grovth in length of entry,
punber and type of cognitive processes
used, and text coherence as studeants
becams more knowledgesble about and
confortable with their audience, and
as they mutually negotiated au agenda of
topics for discussion. Jinm and Amanda
are vriting a paper on the results.

Anne Hertington, now at SUNY, Albany,
reports a sinmilar practice worked with
a class of basic writers in a junior
colle3e, using a journal rather than
letter format. Once the students got
sterted, they kept it going without
any urging=-all Aone did was arrange the
initial pairings, and collect and deliver
the journals each class period. (Stu-
dents di¢ not ‘know' their partners, ¢
except in the journals.)

Dialogue journal writing does not
need to be confined to a school setting.
The staff merbers and residence super-
visors of Group Homes for mentally
impaired adults in llarvland will peet in
April to explore the uses and potential
bensfits of diaiogue journal vriting
in the Croup Home situation. Dialogue
writing betveen a Group Home supervisor
and the residents of the home will pro-
vide the opportunity for ongoing, open
communication, free from the social
(cont. on page 6)



(Group liomes coutinued) ) '
constraints that acconpany oral, face-
to-face cotswmiczation. It is hoped
that the dialogue writins will lay a *
foundation for increased oral cormmi-
cation.

Surmer cOnference:' Benefits to the

Teachers

We've talked a lot about the bene-
fits to the students of having ther
keep a dialopue journal, but all of us
vho've trie¢ it as instructors do it as
ruch for ourselves, as for the students.
Lesl=e Reed is now ziving vworkshope
on the dialorue journals as sn ‘anti-
teacher burnout' pethod.

What are the bencfits to teachers—
individualizins instruction 4s one, gnd
reducing discipline problerms another.
Ve'd like to hold gome informal get
togethers vhere we can articulate and
share the values to the teacher - US! -
of keeping dialogue journals with our
classes. .

Leslee Reec plans to visit U'ashing-
ton, D. C. in late June and we hope to
hold one such working conference for
2 day vhile ghe's here, at the Center
for fpplied Lincuistics. Date, tire,
and format aren’t set, but we'd like to
knoty who would be interested in attend-
ing fron the East Coast area. If y-u
cons; you'll be asked to share your
erperiences -~ that's the price of
adnission!?

A sinilar conference in California
may be possible egain, as an oppor-
tunity for teachers at all levels to
learn fron each other.'

I™at Do I Tell !ty Priends? - A Teacher's

Zandbook.

Explainiac the concept of dialogue
vritine is simple - and very difficult.
Teachers with intuitive gense about
commmication and lanpuage seem to pick
it up by ocrosis, or may have already
been doing it. Eut it's easy to ‘niss
the uses’ -~ g0 Leslee Reed anc Jana

Staton are now working on a teacher's
haadbool:, to provide both a practicnl
guide for doing it, and the concepts and
theory vhich nake it work. The Center
for Applied Linguistics is interested
in publishing it. ,
A tentative outline of the handboolk,
subject to tuch revision, is as follows:

6

I. that 15 a Dialozue Journal?
II. How Can It Help lfy Students?
Il..llow Can It lelp lie?

-IV. Low Do lle Get Started?

—-strategies for initiating and
raintaining it

V. Uow Do I Respond?

VI. A Look at Dialogue Journal Yriting
in Different Settings.

VIi.Some Cormon Questions Teachers Ask.

If any of you could share with us
your stratepies for pettine it started
in different gituations, or ideas you
have about why it works, it would help
us to address different problems and
needs. We'll try to share what you
send ‘o the newsletter, and use it in
the hundbook.

Back te the question of what do I
tell ny fri:nds when they ask, 'that do
ve talk about?© Two questions which
are useful to ask a friend who is
considerin? trying it are these. They
focus on the journals as a real con-
mmicative event.

1. TUhat do you want to know about your
students, that you don't have a chance
to learn in resular classroom inter-
action? What do they want to know
about you?

2. 1hat do you need ané want to coc-
Dunicate to your students - about
learning, rrowing up, mastering a
language - that you don't get a chance
to say in your regulor classroor inter-
actions. ihat do your students neec to
tell you?

YGreat’ Dialoprue Journal loments:
from Hrs. Feed's journals

S: Mrs. Peed I think you get 7 son and
dother. Did you?

T: No! I have one son and one dau-
ghter! That is ry family. Iut I
like my class at Alexancdria--they
are ‘like ry sons and dauphiters.

S: You don't vwhat do you have! I don't
belive it looks you have 2 doz's
and 2 turtles and, 1 cat so looks
you have 1 son 1 dother the aninals
.18 5 so you got 7 son and dother
see that.

T: Chi Ho! ‘I see what you mean about
oy family! . You were countinz my
anicals, too:

DO T FORGET - WRITE BACK T0 TS AI'D TELL
US YCUR EXPERIENCES. ALSO LET US IGiOW IF
YOU ARE INTERLSTED IN THE SU:RIER VORI
SHOPS.

8
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TIGRLIGHTS T TIIS ISSUE

*A special prepublication oifer for the

Dialo~ue Journal Zandbook.” See the

last pare. Please share this flyer

(and the neusletter) with otlier téacliere - Se e e
and adninistrators. Prepublication prices.

are rood only until January 1983

*Tips on hov to prevent thic frou
bein: the last issuei:

*lenefits to the Teache: ~
- Proceedinrs of the CAL conference
on how.dialorue journals help

e "the teacher! .. : .

{TENIS AEOUT TLE M'ISLETTEP. © - - . :

ilith- the end of our I'IC fraont, this neusletter hos becore & voluntery effort on
cur part, to stay in touch with people around the country (end overseas) aud to
ghare vith others the inforuation you have beon sendin® us. If there are to be any
rore issues, we need soie volunteering from out ‘reacers im T'M TAYS: : :

TUT PIRST TAY YOU CAll BELP IS........'e need nore iE''S, ...gzeneral cerments
on the problens, joys, and benefits of using; dislopue journals.™ This -3ssue is
nostly devotei to the'these “Cenefits to Teachers.’ We have selected tonics for the
next tvo issues and especially invite you to send in infornation about then. ‘le'll
even call you back if you send a noté askin? for a “personal” dialorue. just niive
us nunbers where you can be reached at nicht or on ‘Saturdays. The next two topics
will be: (1) Yhat do students say? ~ Student’ corrents and reactioms, both vritten
and oral. about their diclorue journal exreriences, offer us really Lrportant in-
sichts into vhy the journals work, and how to make ther cven rore useful. (And not
Just cloviny tributes, either...student criticisms are evern rore intercstin~.) Ome
issue will pull toscther all the ccuments we have and any you send. Please cive
your students a suitable “pseudonyn” and include ane &nd any personal contert.

(2) Problens - HOere's a chance to brin~ up probles. If you'll'wite down your
questions or problens and send then in, ve'll try to ‘stnsver as nany as we can, and
print those we can't for others to ansver. If you need an openinz sentence. try -
“Delt wleegl'lo:: . ) : : ! ° : .

TRE SCCO:D '1AY YOU CAIl IELP IS5........VWe nced a snall contribution frou every-
one on our nailing list (now over 390 names) to cover the nailin® costs of these
next two issues and to let us Lnow who really wants to receive the newsletter. So...
the next issue will be sent to those who send in $1.0C0 to cover postare and produc—
tion costs for two nore issues. Ve can handle actual cash; if you wust send o check
nake it out to Jana Staten. V'e need your response of mews and contribution LX
DECIDER 1, 19G2. T - .

(Tliere's a handy forn on the top of pase 2 to help you, odgiifk 'nmn:.sf) .

[N L
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TIE HADY FONI:

To: Beclky idchael, Dialorue Journal llewsletter,
3520 PrOIPeCt dto. llo ".‘ ‘aShin“tOn, Do c.

Yes. I would like 2 1wore issues.

‘Center“for Appliec Lincuistics,
20007

flere's $1.00 and ny best u2ilinz address.

lere’s some news for the student reactions issue:

or: Here's my problem:

CO.IFENDNCE 0i1 SEEFITS TO TRACHERS

“I'ny do you do then? How will -
they help ny teaching? ‘that will
I zet in return for spendinz
several hours a vweel readine and
respondins to each student?”

If you're already using dialoruc .
journals, those are'sone of the aues- .
tions other teachers nay have asked you.
If you're thinkin~ -about - us:l.n_, thex,
those uay be questim you've asked
yourself.

Tuis issue of the newsletter fo-
cuses on the benefits to s as instruc-
tors of keepins dialorue journals. In.
June. when Lesliee Reed was visitines
Yashinrton. D. C., we held an mfomnl
conference at the Center for Applied
Linruistics for teachers in this arca
vho had started using dialofrue journals,
The conference he].ped‘us all undexstand
that there are substantial benefits for
teachers: Leslee Reed calls the ~Jour-
nals her “survival technique’’ ==‘‘they
keep ne fron burnins out as a teacher.’:

The conference Jdocunented hots the
dialozue journal contributes to the pro-
cess of education itself, and adapts
itself to the ~oals and needs of each
teacher. Ve cen't reproduce here the
enthusiasm and energy in the presen-
tations, but we will devote this issue
to hirhlishts fron each presentation,

and we have included as many sayles

frou dialorues at different are levels

as we have roon for: e hope that this

brief synthesis of the conference pre-
tations will broaden your understand-

inr of why ve find ourselves saying.

“1 woulédn'’t ever teach without the
dialorue journnls.

AGECITDA

Helcone, Introductions and Geal Settin~
Jana Staton
“'The Dialozue Journal as an Anti-Teacher
Burnout .Technique’': Leslee Reed
_Elenentary/Secondary Panel Discussion:
Joyece Caville, 2nd Grade
Selma Horowitz, lLindercarten
(presented by Jana Staton)
Susan Veitch, Sth Crade Inrlish
ESL Panel
Joyce Ereeft; Adult Business Enrlish
Shelley Gutstein, Japanese =SL
Richard Vann, College LSL (G'7)
Christine lieloni. Collese ESL
Linda iiazer, Colle~c ESL
ilina Turitz. Collere ESL
Content Areas/Diversity Panel-
Forer. Shuy, Graduate Fieldwork
. viethods
Ceil Lucag Lorton Prison (College
tieitine) ,
Jose Goncalves, Portusuese (FL)
Bill Stokoe Research Shminar (Deaf
and I gtudents) :
Jessie Roderick, Teacher Tducation
Class

=2-General Discussion on Zenefits to the
Teacher
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IEYNOTE SPELCT MY LLSLLT FLXD:

Leslee Peed. in her Leyrote speech to
the conference, snolie sbout hotr the dia-
lorue journals had hecore for her en

anti-burnout’’ techninue. . .

“l'ave you ever felt you .were the one
vho ended up in your classroor with a
full cless, the mandate.to tench ALL.
couplete all surveys, forns, question-
naires and, oh, yes, docurent every-
thin~ (beinr cccountable is irportant),
yet do it all vith a srile. neet perents,
attenc neetincs, and be so enthuses

about your work that you radiate? After .

all a nood teacher will/can/should: It
sure leade to that ‘"hst's the use?”,
“ilo vay can I keep this up!', “Just not
enourht tine! © faelin~, If you have,
you're not alone. Lare, for tie. is the
ansver. I an no lonrer the szutonatic
forn filler-inner! 1 becore, throuch
Dialorue Journals, a real nerson vith
thousnts, ideas anc a really alive
aucience listeninr’ to just ne! ©

"It is. otvious that ny yedrs of
teachin~ are nany. So nany of ny col-
learues have burned out, leavin; our
pro’escion the poorer for their roving
!nto other fields. Acjustnents to the
'nev’ techniques, the “nev taxonomy .
the ‘nev’ addition to the curriculun,
the nultitude of imnovations ained at
irproverent of staff, all become toler~
able because of 1y security blanket, the
Lialoruc Journals.”

In her speech, Leslee nakes it
clear that using-dialogue journals has

"¥ow can such enjoyuent be work and
80 valuable at the sane tire? It
causce forzis. surveys, bLulletins to
seen 80 unirmortant. 1°r. declin~-
with-real issues and ry stucdents
Imow' I ar rcal. ' are learninc to-
rether as each of us is ~ettin~ a
Girect, irmedicte resjonse.: We are
hunan an! not a bit or bite in sore
cornuter prorran: 1 invite you to
try Dialorue Journels for the jJoy, the
insi~hts. the laurhter and for the
onportunity ¢o be yourself!

< "CLEZLTATY AD SCCOIDALY PENSPLCTIVES

“You necd to write sonetline
' that says vhat you want it to say.:

tulma lorovitz. a Liinder~arten-
first prade teacher at iiar Vista
Elenentary fchool, Los Anreles, could
not attenc, but sent’'alorn” soe won-
derful exarmles of her berimnine
writers' work to chare with us.
Selrs found that the dialogsue journal
belpec all her students ‘‘break into
print," because even a first tvord or
a sentence received an iriiediate re-
sponse. Uler five and six year olds
vere auite able to write full pcres (ir a
snall journal) by the en of the
year. She also observed that slover
students learned from observinn~.
others, even thourh they thought
they “couldn't™ write! Selma re-
ports that ‘I've never sotten to
knou o class so well” - and this

helped het keep her enthusiasm for teachinr.evaliation cones fror. a teacher with

Leclee roes on to list some of the
rany benefits of using the, dialorue
journal: ‘pettin~ an imediace 1..

" sponse to wy ideas. bein~ asked ~en-

uine questions about myself, and
developin~ a corron bond qf under-
standin~ and trust, which.makes ny
clasgroon-a friendly 4nstead of a
lonely place.’ .She also deronstrated
how effective the journals are in .
reachine the bilin~ual child anc
adaptins instruction to the needs of
very rifted anu of nevly enderated
students.

“1 always knov vhat’s roinr on in
their thinlin: and their lives that
nircht affect their worl:; and I kmow
vho's ready for learmins. so I can
surrest new assionrents.

nany years of ‘successful téachin~ er~
perience. )

In the actual cxarples reproduced
on the next pa~é. ve can see' the diver-
8ity of discourte styles amons 5 anc 6
year olds and their dbility to carry
out conversations in writins after only
8 fer ronths of Caily orportunity. The
08t Limressive crammple of writine -
develonrent is Crik's journal. o
Selia correents that Crik was slow at
rettin~ into rea'iny and writins, and
for the first month would just cory
the same one sentence in his journal -
Y1 like " Then og ilo--
verber ‘1% he sat next to a.boy who
wrote a vhole paradrapk. Crik's first
try at discourse is 3 creative niy-
ture of letters. GSelnad's brilliant,
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vrite on a different day of the weel:
and vhile she rend all the journals
each airht, she wrote back only to
those students vho really secrad to
need response and encourarement.
"ith a fev students, she kept un
aliost a daily dialorue, because of
their special necde--an excclloent
-way to use the dialorus process
when studont load is far too rreat

. to do it with everyone. .

, Cusan reported two major benefits:
'The journals Lelved ne in mananing
each class = rettins them settled
down and rcady to learn. Iy rota-
tine the days in which I would read
their journals (first period jour-
aals vere turned 4o om londay,

riven back on Tuesday, second period
on Tuesday, etc.), I could manare

to keep 1n direct touch with 140 students.

1 could ghoose to vrite back if a
student Teally needed a responsc and
to do it on a daily basis with a fevw.
The daily dialorues with the students
who needed to talk tc me

hal e nanarce & hyneractive boy
who oould not cocrmumnicate with me in
amy other way at first. I think the
Journal was the first tirwe anyone

- had ever really listemad to hir. I .

would never have understood all the
thinrs that were ~oin~ on with hir
vithout the jourral.. I was also able
to help a student experisncins ~uilt
over his brothar's sudden death -
othervise his depression could have
becoms suiéidal.”

Susan found that these two stu-
dents vho dialonued with her repularly
out of personal needs benefitted
scaderiically. They becare two of
the best vriters in the class
and vrote a Look of stories for chil-
dren, which vas incredibly well-
written and rovinp. .

14



chers in various adult LCSL procrans’
in the Hashincton, .D.C. area. . !

"The Journal is a Drid~e*

Christine lieloni used dialorue
Jjournals during the sprin~ semester, -
1962, in her ‘advanced conposition .

ESL class at Georr~e "aghincton Uni- -
versity, in "ashington, D. C. The
course is routhly oquivalent to a
freshnan Enclish course. ' She had

12 students in her class (11 nen -

and 1 vonan). rajors in Enplish and -
computer science.' The students wrote *
in their journals for the f£irst 20 - -
ninutes of each class period, five -
days a week, At £irst, Christine '
vas afraid that the students would
think the journals wera too babyish-.
for a course entitled. “Composition ..
and Research l'athods.” Cut she soon
found ‘that the journals were valua-
ble to her because, They made a - .
technical research and composition
course (not my favorite) fum to

teach. I enjoyed the course. I ' -
had the satisfaction of doin~ sone~ -
thinr for ry students as geraons,

not just as acadenic ‘objects’.

The response fron the students
vas also very positive. One of
the students, liinh Luc from Vietnan,
feels that the journals provide a
bridere, connectins the lives of
the students and theit professor:

“1 really appreciate the idea of
writine a journal in class. It not '
only helps me in gramar, in writing,:
it helps me solviny problems such

as studying, naking friends, and

so on. I a= sure that I am inprov~ - -
ins very much because of the help

of tbz journcl. Additionally, the
journal is a bridre vhich connects
students’' problens. lives to their
professor. Toward (through) the
journal, profeuor can undeutand
students easily."” - .

- DIALOGUL JOURNALS IN .ADUI-T ESL PROGRAMS © ‘It mives ‘us .the confidence of vriting®

The sccond panel consisted -5! six tea-

idna Turitz teaches at the lary-
land Enrlish -Institute, University
of liaryland (Collere Parlk). She
has eicht students for two hours
rer day. They write for the first ten
ninutes of each-class. Vhen asked
vhether they. found the journals useful
and/or-enjoyable, her students had
a variety of responses and corments.
Several students feclt that their
vriting vas helped by the daily
rractice of writiny in the journal.
One student from-BErypt corrented tunat
a journal “erivec us the opportunity
to write without any problen also it
tives us the confidence of writino.®
vhile an Indian student said,
“Gpecially I am fetting to: know nev
words and mportant thinz I an
Inotrine, idea accordin” to your
writtiny: tesponse.  How you write a
sentence and your sentence struc-
ture.’” A Guatermlan added that in
addition to helpin” hin to write
better, '‘that help to -talk too,
because 4 write that we are
th:l.nk:l.n, at ‘the nonent, is like
youlmre talkinr.' - ...,

. Ceveral students nentioned bene-
f:l.ts which ‘70 beyond the purely
linzuistic. A wonan fron Vene~
zuela 'said that for foreirm students; ..

“this kind of cormmication is .
essential in order to knotr a.lot of
thinpgs. In sone cases this type of
dialogz could be the unique corrmi-
cation of the foreirm student with an
anerican person an is especially useful.'
A Chinese vwonan cormented, ‘I like
this kind of activity because, from
here I can practice Enzlish dialoe with
uy tencher. I tell her my troubles
in ny life as vell as in My stody.
and ny teacher could help re a lot.

I can know lhiow- to live and how to
study well. And iy teacher can
give ne sone ool idea that 1
haven't." -But, she feels, ‘‘when
I do this activity the teacher is
very ircportant. She should be very
kind and natient....Because she'll
spend’'a lot of tine to do this
activity vith us."”

5=
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(continued fron pare 5) -

Only one stucent in the class, 2
younz tian from Taiwan. did mot find
the journal helpful. [He exnlained,

"1 Gon't know what I an writinr. I
tried to fin! a subject to urite be-
fore I went to clacs every day. but I
fail. I have a sunnestion that is we
can do it as a diary at hore. If this
is possible, I will do it better.’ 8
jiina comente: -“A nice advantace to
the journal is that a request such as
this can be easily fulfilled. This
particular student nows writes in his
journal at hone and brinrs it to e

& few ninutes before class starts. I

have less difficulty than he in writing

& quick response, and our rew system

scens to be workinr out ut:lsfnctor:uy'. B

‘.

“The journals n.et ne throurh
all kinds of tense situations'’

Joy Xreeft taurht a 15-veek busi-

ness Ennlish course for ESL students. .
with the Arlin~ton County -Adult Edu--
cation Prorran. Two hours of cach

day were spent learnins business vo- .

cabulary, simulatin~ buginess situa-
tions and doing business writino.

One hour was devoted to {ramnar study.
The students vrote in dialorue journals
for 20 ninutes, three days a week,
before onc of the two breaks (so they
could take more time if they needed
it). This wrs a joyous time during
vhich the students read and wrote
eanerly, often brealins the silence
wvith laurhter about sonething Joy had
vritten..or somethins they were
writin~ back. Joy relates: -“The
erarmar part of the course tends to
be a hirh-gtension experience for
these adult students because 'f~rarmar' .
i8 in effect o standard. So “learn-
in~" in this hour becones an effort
to necasure up to this hish standard -
to neasure up to ne. to what they .
think I vant them to achieve. I
vante: to do the journals po the
students would have an experience of
doins, their -own learnine, of beinn
able to start vhere they are ond

talk to ne. The journals get me
throu~h all kinds of tense situations.

_ On one day we had a ~raroar test vhich,

judeine from their behavior and looks
aftervards, was devastatinr.- I could
tell that they didn't feel very oo
at all. After they turned in their
tests, they irmediately went to their
jotrnols end the atosphere in the
classroon chanred. As they besan to
read and write, their facee anc
posture relaxed, and they laurhed
an? urote freely. It was as if

they werc ~ettin~ their bearin:s
arain and rererberins that we had
thines to say to each other ani we
were capable of sayinr thenm."

Joy also found that as the stu-
dents wvrote, they told about their
previous experiences in business
and asked questions about business
options for the future. As a .result,
she was able to do some 'career coun-
selin®' in the journals and structure
her course to suit the students'
individuai backcrounds and mece
particular neede. The followving are
sone -exanples of backrround inforna-
tion, questions, and requests that
provided valuable input as she struc~
tured her course.

Student. 1: Ms. Kreeft, I realy
wvant to join the er class...
did you think ite good for me?...
I Just want to know the computer
because that was eo popular nov
and Im sure all of the corpanies
will use that machine too in the
near future. Maybe if you know
some University about corputers
syctems, let me now please.

Student 2: NWhat do you think

about :my situation. I like to study
Business but I think it is better
to study other degqree in this coun-
try. I like International marketing
and I have lence in computers.
I don't know what will I study here.
What do you say? .

Student 3: There is a school is
near to ry home and in that echool
I ean receive or take ‘‘Data pro-
cess’ and English classes. Well,
I will be taking.

16




*Student 4: ¥ firet job wae in a -
Water compamy wiere worked during
three vears. in that job got a ot
of‘e:cpmemmallkmdthe

rmachines, electric typeuriter. oalo'.'

culator, I.B.l:. proqmnmno...then
later I got a good . pantwn as -
PResident:'e eecretary in one of
mrefmaarpaminmmty —
where my duties were typmg, pre-
paring aagenda, préparing all the
appomancnt of the Presdient, dic-
tation in ahorthand telcphanc call.

A chance to share fegli.n".n,
knowledre and talents*

Linda liazer used dialosue journals -

in ‘a nine-week CSL prorrar at llary-

mount Collere in Arlin~ton, Vir=inia, .

in connection with readinr classes.
at alvanced, berinnins and interme-
diate levels. £he had 12 students,
who wrote for the firast 15 to 20
rzinutes of class five days a week.
The journal writinr not only allowed
her ‘to’ personalize her teachinn.’
but provided hLer students with the
oprportunity to express therselves
freely about topics of their own
choosinr with positive feedback
fron Linda and rave then a chance
to share feclinrs. knovwledre, and
talehts they nmay not othertrise.

have shared. One atudent conaentgd,-' .

“ee.yOU can- talk to your teacher
about a lot of thin~s. that nay. be
you can't do it in clase or-after
it.’* It also rave students a -.°
chance to experinent with IEnzlish
structures that they nirht not
othervise have dared to use. The
two exarples that fallow rive . .
roverful evidence of the freedom and
cieativity that sone students exper-
ience vhen wtiti.n» in duleguc
joumh.

Student 1: Samtimes I think it ie
not easy to be a daughter and alco
be by jourself. I want to do vhat
ever my father think fe good for me,
but sometimes it is mot the things
I would like to do.-By the vay he
thinks tlat Business Administration

-

uagoodmeerforthefutwe :
but I think that I was not born for
mathematic. I aluays dream to be

a good painter, dmmnq becutifuls
imagines about the earth or Sfaces.
I ocould not even thirJ: to be all
day long citting on a chair in
front of a desk having problems to
resoive. By this moment. I would
like to live in another city, I do
not want_to go cack to Homduras.

I really do not like that country.
I feel terrille and oppreceive.

For my future, I alwua been thini:-
ing to live in a prairie, vith the
ocean near my house, beautifull
trees around my house ‘and natural
atr. I want to be free and be rmieelf.

Teacher: Spielberg’s next great
success was ‘Close Encowrters of the
Third Xind”. Did you see that? I
tfhaught h? as j‘un, but m::er nuud
After thie movie many peop reporte
having ooamc, other"wrld experiences.
I gquese it's remotely possible, but
I'm very skeptical. What do vou

think about UFO's (unidentified flying
objects). llave you ever seen one? -
Do you know anyome vho has seen

one? Do peoplg in Homduras believe in
them ae much as Americans seem to? -

tudent, In mn country there was
something oﬁungc that I think no-
body is going to forget. It hap-

pened two years ago. All the lights
of the eity vent off. And for a
moment something red crossed the sly -
from east to west. Avd lalf an hour
it happened in the oapital and then
in a little towm oalled Pinalejo.
The t.v. vent off and the radios
wvent erasv. I didn't see the red
thing. I onlu remember a noise.
It vas like the sound of a violin.
The dogs of the house ‘barked and
the birds were restlecs. Some
peoble of my country believe in
these things called Uros but some of
them don't. I believe init. I
think there are other people like us
in other galaxies. Faybe mere ad-
vanced than wve are, right now.
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“"Students es teachers”

Shelley Cutstein, vho nou teaches
ESL at Georr~e 'ashinrton University,
first used dialoruc journals in .

1921 with her low intermediate class

of Japanese stucents learnin; En~-
1lish in a surmer prorrar at the
University of Tennessee at liartin.
Yler students stucdied ~ram:ar with
her for two hours daily for ten .
weel's. They wrote for 15-20 nin--
utes at the be~inninp of each class.
Shelley found that the journals pro-
vile 2 forun for the exchanre of
cultural inforuation, and, as such,
allow the student to terporarily
assunc the role of ‘teacher.' 'In
the journals, I could berin to under-
stand their culture and social values.
They had the opportunity to teach

De irnortant concepts in their :
lancuare throurh explanations in the
Journal. This cultural infornation
is vital to socinl corrmmication.”
An example of the kind of infor-
ration exchanre that occurred in the
Journzls cores from the journal of
Akihiro:

Teacher: I wnderstand very well
your feeling about your parents.
Fhen I went to Spain I felt the

same vay...J vas older than you are
(I was 23) but my experience was the
gzoe as yours Wakarimaghitaka?

Student 2y the way ((TOKORODL))
Why did vou know Japanese words?
(HAKARTMASEITAKA?) Khen I read
this jowznal, I was swrprised.....
Do you think that you want to knov
more Japanese? Then I'm Japanese
mm?????...............

Teacher: JYes, I'd LOVE to kncw

more Japanese. Will you be m:
Japanese teacher? IMaybe you oan
teack me diring my office hours or
at another time. TOXORODE I tiink
you will be a fine teacher. I
hope I'm ae good a student as you
are. Oh, the reason I know Japanese.
words is because I like Japanese
people (especially my students!) and
I vant to learn about Japan.

Student: I said a slip of the tongue
yesterday.........You vrote or brack-
board, 'Ae humgry as 3B students.*
Then Everybod: in class said.
“Shi-tsu-reina’ (Japamese) You said
"What?', “1'hat?” I vanted to

teach you vhat everybody said. And
I saw m dictionary. Then.I feeled
uneasy. “I'm s e eeannnans
(SHI-TSU-REINA = impolite) Japa-
nese & to’ vorde in fasion. He
use to make a joke. please permit!

Teacher: I am learning a great deal
about Japanese culture--by making
mistakes! - In America the sentence
about bezling hnory is fwry, egutha
not i tte. I was swrprised that
the c?;:s reacted then, and when

ve talked about age today. But I
wag not engry. .

*A sentence like this would not be used
as su exarnple in a classroon in Japan.
To refer to acquaintances in a way that
can be interpreted as necative is -

imolite._ o
' “Come questions fron a teacher"

Rdichard Vann used dialorue journal:
with a lowv intermediaste LSL class at
Georr~e Vashinrton University. His
12 students wrote for 15 ninutes a
day. Durins his presentation,
Richard raised some important ques-
tions about the use of the journals.
All of us, at sorme tine or another,
nust answer these questions for our-
selves: )

- Tiorr much time should students be
siven to write? Should journal
writiny be done every day?
Should it be done durin. class
tine o7 on individual time?
(Richard found that his stu-
dents had trouble expressins
thenselves vithin the 15 nin-
ute tine limit that he had set.)

- Should students be alloved or en-
couraged to take their journals
wooe to write? (e found that
if his students took their jour-
nals hone, they forret then the
next day.)

- *that should be done if a student
doesn't feel motivated to write
or simply cannot think of any-
thine to write?




= 'hat if you, the teacher, don’t
’ feel notivated to write?

= That if the student want.s his/
her vritins to be nraded?

= Hou can you respond to the

*  'good perforvance syndrome'
o sone students--such a fear
of vritin: sonethins that is
not ‘perfect' that it becones
irnoesible to write anythine
at gl1?

~ Uov can you respond to the
'composition syndrome'--when
the student feels that all
writinr' must take the fom of
a school essay about guch topics
as ‘Transportation in ny country,’'
and 80 writes one such essay in
the journal each day?

- Does vritin® in a dialopue journal
increase a teacher's workload
to an unmanar~eable or undesirable
extent?

Perhaps sone of you have some
rood answers! These are the kinds
of auestions teachers often raise -
vhen they first bes~in.

SENEFITS IN DIVERSE SETTINGS

The third panel consisted of
instructors usine dialorue journals
in diverse settinns - priscu educa-
tion, graduate research seninars,
teacher traininr, and foreien lan-
cuane classes. Here are their in-
sirhts:

"Understandins the real nature of
vriting as a dialogue’

Ceil Lucas, who has used the
Journals corpogition classes
she teaches at Lorton Prison (see
Hewsletter #1), found that the dia-
lorue helped her with her students’
(ares 20-50) bad attitudes about
writing. “They saw writinr as a dry,
fornal process. The dialorue
Jjournals helped then understand the -
real nature of writin: as a dialorue
between uriter and reader. It also
helped them work out how.to handle
their time to nlan poals for usinn
their tine in prisom creatively,
and it allowed me ~-an outsider
and a wonin -~ to help then think
throurh those plans.*
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Ceil found that they discuss life
issues that they had no time to talk
about in class, or that they would
never have brourht up in face-to-
face cormunication. She s2icd the
nreatest benefit to her was the
“exciterment” of reading their en-
tries. “I found I was so anxious
to knov what they said that I'd
try to read them while driving back
fr-n Lorton to D.C. ! And the journals
Cave re instances that fit exactly
the content of ny class - style dif-
ferences, voice, addressing an audi-
ence - 80 I could explain and rein-
force in the journals the concepts
taucht in class, answeriny their ques-
tions by pointins out instances in
their own entries. I could show then -
that they also had a 'style' unique
to chen.“

The following is a typical exarple
of the kind of conversation Ceil had
with her students. ‘Joe* is in his
forties, and has been in ené out of
prison for a 7o0d part of his adult
11:‘. *

Ceil: Khy do you write poetry?
Joe: I enjoy saying things in a way
that possibly noone else has said
them. The rhythms of words in con-
Junction with my thoughts and then
set to paper tuams me on.

The ¢hought idea that only ‘a
person vho is in tune with my
thoughts will be enjoying my words
tuarng me on. '

I enjoy~--words and phrases with
implicit meanings. -

Ceil: As I was driving home last
weck and again when I read this,
I thought to myself "How can some-
one vho urites poetry, and good,
interesting poetry to boot, say
that he doeen't understand the style
sheet?” If you ecan talk about “the
rhythm of words' in comjunetion with
my thoughts,’ then you must be able
to see it in other pecple’s uriting,
no? To see the choices that they
have made--—-ien't it the same choice
process that you use vhen you write?
Do you write poetry at particular
times? Why do you write vhen? Who
are you talking to?

-0



Joe: The only resenblance in my
writing to that of other writers is
that ve use words. Trained writers
have a method in their vork-—vhere-
as: I only have a knowledge of vord
usage and write purely from instinct
of what should go viere. I oan re-
oognize that my vorl: sometimes lacks
continuity because I urite as I
think vhich at times is incoherent....

Ceil: lell. I'm keep on argu-
ing! I believe tkat if you ask any
trained vriter. he would scy that
uriting s, as you say. a knowledge
of word usage and instinct, and

he vould say that uriting _'ig
thinking. s there something wrong
with sairing to yowrself and others,
ey, I can write?”...

"4 chance to ask {and answer)
vracticel questions™

Jeosie Toderick, University of
Jiaryland Gchool of Education, be-
ran usin~ Cialorue journnls in 2
courpse for teachers in Lan~unve
Ixts vhich net twice a weck. Che
found that they vere irmediately
helpful 4in supportin: the course
ezphasis on individunlize’ instruc-
tion. She found her stulents were

gctaally doin~ in the dialorue journeals .
the types 6f writing they were studying,

tryin® out differcnt tynes of
writin~. lLecausc of the intensive
twice-g—eel: neetin~s, the dislorue
jJournals also mave stulents a
clance to ash Jescie nractical
questions alout hiow to aprly the
theories anc concents stressel in
class: this aspect helpe’ her indi-
vi’ualize the instruction to neet
their needs. f£he su~~este!! their
Journal writine foens on “Lan~ua~e
Axrts and learnins,' and nany of
the students used thic theme to
reflect on their own teachinr in
relation to broade? experiencec.

“Copinz with real diversity™

2411 Stokoe, Linruistics Nesearch
Laboratory, Callawlet Collere,
found the benefits to hir were in
cornmicatin~ with stulents in a
research serdnar in fimn Lanruare*
sore den®. sone nornal hearine, ore
fron & forei~n country anc ope
visually handicanpecC! The ince-
vicual cdinlorues 7rve hix feedback
fror: each student about course con-
tent and an omporturity to explain
vhat the student s:4rht not hove been
able to underctand in class.

“Bxpendine oy otudents® use of

written Porturuese”

Jose Goncalves., Cociolinruictics Pro--

rran, Georretowm University, tecches
Forturuese to Arericon stulents. lie
found that “d4alorue journals in a
foreirn lanzunre situstion helnrel re
exnand 1y students’ use of written
Porturuese beyond the literacy topics
rresented in their texts to everyiny
1ife situations. It also helped re
to correct eacily their use of false
cornntes fron Enrlish anc Spanish,

a particular problen in rretering
Porturuese, by bein» able to write
back and model the correct Porturuese
vword or phrase.

"I‘akine comnections betveen each
person and the discipline”

Porer Shuy, Sociolinruistics Pro-
oran, Georretown University, used the
Journals as an interral part of
a fradunte course in a sociolin-
ctuigtics fieldwork claso, havins
ctudents write their olservations
anc rellections about each linruis-
tic figldvork assi~nnent. le gaid,
“'hat I've learned fror Coin~ the
diclorue journals was that I had e

-lot of roals for this clacs, besyond

the learnine of nethods, sore of
vhich I hadn't made explicit to
ostudents, sore of which I'n not too
sure I lmew, until I found nyselé
writin~ ther: out as a2 response to a
question. The 'sreatest' benefit
to ne was that in rereadins the
Journals for this presentatior, I

-10- ety

o - 20 BEST COPY AVAILABLE




- founc that it taurht 1me what ny

rezl roals for the field nethods
course were ‘- vhiclh wverea't the

ones listed in the course outline. The
cizlo~ve jourralsc extended Ty
teachin~ beyon. thc ostensible toric
(' fieid nethols '), and even beyond
the discipline (lin~uistics) iuto
11fe topics. Ve ended un discussin-
how to ral'e connections between each
person’s life (inclulin~ =ine) and
the torics and discipline vwe were in.

FOLIIAT COTRECrOIDEIT'S COTITR

“e have a fev overseas corruspondeats -

in South Africa, Australia, Zouth and
Central Anerica. Derbert iiilsen is one,
nowr teachine in Colonbia. IMere's his
report, filed Ausust 39, 1522,

YA 1ittle less than 2 year aro, I was
nost interested to read in the Getober
1971 issue of T:E LIIIGUISTIC RTPONTILCR,
your article “Literacy as an Interactive
Process.’” I have been usin~ the
systei: of dizlosue journcls with geu-
cdents here in a course callel Enrlish
Vorl:shoz. 1 have found enthusiastic
varticipation. That 18. to say studeuts
are rnore willin~ to write, and seer
708t rleased by the personal attention.
I con understand this, since 28 you
vell Lnow, corrositions usually ret
a ~rade, or at rost an in-clacs
readins;, never a carefully considered
cotpplete response fron 2 thinkine
hwan beint and an invitation to Leep
corresrondin~. It is still too early
to be sure of overell results. I feel,
but the fact of writinz more, of
writint for real corrwmnicative ressons,
not just 28 a classroon procedure, of
readin: and evaluatin® that readins
for & uritten response—=all of this
ic renuine corrmunicative activity and
I can’t see how it can %ail to build
not only writin~ skills, but all of the
other skills as tell by develoninr
the cormitive processec basic o lan-
rua~e for any rurnose. at any level,
an? 1a any of its nanifestations.”

SPOTLICETS: Publicatioas -
Conferences anc Tlorl:shope
A noiter of us are involved in ~ivin-
vorkshors, confercace pavers anc ia
rutlishin~ our experiences. If you'll
let us know about your activities.
ve 1l include ther: in this space.

Tuture Conferences and Vorishops

October 1 and 2, 15.2 -
“Experiencin~ ‘Real’ Znclish:®
‘kritin~ a Dialorue Journal®
Chelty Gutstein, Juy irecft. Christine
l’eloni, end Carol Ilarnmatz, ‘'ashin~ton
Area TESOL “orkshop.

liovenber 19, 1922 -
* 'You Can Lool: It Up in Your idnd:
Pindinro fron Classroor: lesearch on
Dielorue Journel "ritinr.
Jann Staton, Feseanrch Paper at the
llational) Counctl of Tezchers of
Enrlish, "lashin~ton, D. C.

Yay 1973 -
“Learnin~ Literacy throuzh Dislorue
Journ=als.* _
Leclee Feed, Jana Staton, Joy Tweeft.
“uinda Strube, Celma lorowvitz, Sars
5411, famona Rarirez Cray. lary Ann
Pusey. Syrposiur:; International
Readins Association, Anahein, Calif.

Putlications

“Thinkine Torether: The Role of Lan~
ruase Interaction in Developinc Children's
Thinkin~' = Jana Staton, to appesr as a
handbook in the ZTalkin~ and "'ritin~ Series.
Dnsic Ckills Improvenent Prorran:, U. S.
Dept. of Rducation (Dec. 12C2).

“Dielorue Journals: Learnine Oppor~ &
tunity for Students ancd Their Teachers" -
Varraret Crocker, ila.ifax, ilova Scotia,
subnittel to Ni~hway Cme, Journal of the
Canalian Council of Teachers of En~lish.

“tiritten Lanruase Grovth in Youn~ Children:
"hat "'e Are Lezrnin® froti Research” -
l’arcia Tarr, to appear as a handbool: in
the Talkin~ and ''ritir~ Series , Tasic
Cl:ills Irnroverent Procran, U. S. Uent.

of Lducation (l'ec. 19352).

_ﬁ**l!o word yet frou Zi~hway Cre but
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" the article will appear in Del-
housie Univ. ‘onocrarhs, !.5.)
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STUDENTS' VIEWS OF DIALOGUE JOURNALS

We promised that this issue would present the benefits——and dravbacks--of engaging
in dialogue journals from the students' point of view, to accompany the "Benefits
to the Teacher" in our second issue. We believe strongly that the student's understanding

of this experience is a crucial validation of its value,

attention to vhat they say about it.
high school, and college/adult levels.

"You only look up in your wind"

These excerpts are from intervievs
with Leslee Reed's students, 6th grade,
in 1981. All are learning Engiish as a
second language.

Claudis: ™I would ask her what a word
like 'chemistry' means. I didn't
know, and in the dictionary 1 looked
for it, but didn't really understand
it. And she explained it to me{in the
journal]. There are some questions
you don't understand and you have to
look it up in the dictiomary. If you
don't understand the dictionary, you
use the journal. It's a kind of dic-

”
t:l.onary.. ® * ® *

Martin: “If i have a question, and I
feel embarrasscd to ask her personal-
1y, 1 could write her in the journal.
It's easier. You don't have to tell
her personally, you can just write
it, and she'll ssnver it back. Before
I didn't write that much sabout my-
self, bgt now 1 do."

* * *

Benny: "I just hate the journal. I
don't like writing in it. At the
starting of the year, I dida't mind
80 much, but now I do."

Int: "What do you think made the dif-
ferencel?"

Benny: "I'm bored. I don't want to
write in sy journal. Now our work
is getting hard and I try to get
home 80 I just lesve my journal.
When she gets mad at me for some-.
thing I don't do, that's when 1
write in my journal, 'l hate youf'"

Int: "Then what happens?"
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and that we must pecy close

Here is a sampling, from 2nd grade, 6th grade,

"You only look up=- comt. ,

Benny: "She writes, 'you may hate me but
I don't hate you.... I'm going to keep my
joum.l;.. I;- going to 'bur= ie)®

Letitia: "It heiped me to learn English
better, because 1 say something that doesn't
make sense, and sometines she writes m: the
sane but with different wvords and I under-
stand agd lo.ncxt.t:lu.I pu: it righe.”

Int:"“Do you write just three sentences?”

Claudia: No-ooo!"™

Int: Why not? You don't have to."

Claudia: "When you write just three sent~-
ences, it seems like you don't explain
anything, and you don't have anything fun
to read. It doesn't fit. Most of the
time she writes the same as I write.

Int: "Why does she vrite more when you
vrite more?"

Claudia: "Because I tell her more subjects,
more thg.ngn to u}k abgut. :

Nicole: "Reports is-— you have to look up

" facts and everything, but journal is.what
you only look up in your mind and you
vrite vl.utcv:r yszx wan.t. "

<
Jenny: "When we are writing in journals,
she doesn't act like a teacher. She doesn't
insist on her thing...she just ansvers my
questions and tells me what she thinks.
But she doesn't say you shouldn't think
like that, like sowe people.”

IN THIS ISSUE:
Student Views . . . . . page 1
New Applications . . . . page 4
lLearning disabled, migrant
students featured]
Leslee's Corner . . . . page 6
Reader Questions . . . . page 7

Hesearch--Next issue . . page 7




" " = Graduate
ESL students

Nina Turitz, an instructor at the
Maryland English Institute, asked the
thirteen graduate students in her
intensive English class to give her their
evaluations of the dialogue ijournals,
which they had kept with her for a
semester (at first wricing every day in
class, and gradually at home on their
own time). She writes:

Eight students felt the activity had

a positive effect on their writing:
‘Writing on different aspects and in
different fields helped me to express
wyself. 7The more I write, the more I
improve my way of writing." - from an
Egyptian student. Four students expressed
the desire that their journals be
corrected for their grammatical errors.
(In my zather limited experience — two
semesters = with dialogue journals, there
are alwvays a fev who feel this way.

Students commented that they appre-
ciated the journals because they enabled
then to communicate in writing what they
found too difficult to express orally.
A student from Shanghai said:

“At the beginning mest foreigner can-
not speak very fluently. They are afraid
to make mistakes vhen they speak. So they
can use journsls to explain.”

Perhaps the most touching and per-
ceptive comments came from a Korean man
studying counseling:

“At first, I confused to write
journals, because 1 did not have enough
ability to write English and I don't want
to open my mind to other people, include
my teacher. So, sometimes I hesitated to
vrite journals and sometimes I upset from
the journals.

One month later, I found incredible
things. That was my journals. A lot of
pages were covered by dialogues with my
teacher, and very, very important things
and content--even psychological problems--
have discussed.... Some days my teacher
encouraged about English study. Some
days she gave me good suggestions. At
last, I found the hidden wmeaning of the
dialogue journals, *'

To tell almost ever thing I have kept
deeg inside™

Christine Meloni, who teaches ESL
at George Washington University, shares
this final entry from an Iraqi gtudent:

"I really don't want to finish
talking with you on rhese silent papers,
but I hope these white papers tell you
about what I have carried as much
thoughtful as I have carried to myself,

I can't imagine how I was enjoying
writing in this small notebook and how
much I was waiting to know your opinion,
your beautiful answers, and your wonderful
feelings,

I don't want to end writing to you,
because 1 loved this vriting; 8o I have
loved the person who let me express myself
in the class environment and outside it,
and let me avoid being shy to tell almost

everyth
lynng.}ns that 1 have kept deep inside

"1 _always f11ip the pages, wanting

to read your opinions"”
At Gallaudet College in Washington, D.C.,
deaf students are keeping dialogue jour-
nals with their instructors in several
English Language Program classea. Most
deaf students are learning written Eng-
lish as a second language, and many
dislike writing tasks in a language
which they have never used for func-
tional conversation. Here is one stu-
dent's perspective on his first en-

Counter with meaningful interactive
writing:

“"Writing journal is a great idea and
1 really enjoy doing it. I love the
Journal because it has a lot of writing
and communications or feedbacks. When
1 come into here, 1 always f1ip the pages,
vanting to read your opinions or stories.
1 alwvays think sbout many things or beau-
tiful pictures in my wind, and I fre-
quently feel like to write about those
things but I never did. But 1 do now
after I notice how much 1 enjoy the jour-
nal. ...I really enjoy writing and get
feedback from you as we're a lot the
same and I's glad to know that we are
sinilar to each other!"

s 2es
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"Xoy are less feeling afraid"

Joy Kreefés adult ESL students
interviewed each other about their
reactions to the dislogue journal
experience,

“"You know the first time that I wrote

in my journal I was very afraid of
writing., And now I can write easily.
I'm not afraid to write. 1It's very

easy for me writing. Also, when I write
a letter, it's easy for my because I'm
not afraid of writing now. After you
vrite in a journal for 3 1/2 months you
are able to try everything. You are less
feeling afraid and then you are adle

to write in any jcurnal or any paper
that you have to write."- Carmen

"I can review new words. When I am -
writing, I sometimes check a dictionary
and then ask her vhat a vord means.
Sometimes she gives me the correct
ansver and sometimes she is confused.'-
Jaime

"I alvays ask everything, anything that
I want. 1 cannot stop asking. I use
the journal to ask everything that 1
don't know. As long as I get this
opportunity, I will not stop asking
things in the journal. We can learn a
‘lot by asking,"- Widi

* & INT'L READING ASSOCIATION # # #
ANNUAL CONVENTION, MAY &

Learning Literacy through Dialogue Journals"
a8 symposium on dialogue journal use focus-
ing on reading/writing acquisition across
levels.
WEDNESDAY, MAY &, 2-4:45, Convention Center
California B
Stop by even if you can't attend, to say hello.

3

“It is GGG-rate. I like 1t“

Deborah Jaffer, a reading specialist
in Philadelphis and a doctoral candidste
at the Univ. of Pennsylvania, began using
dialogue journals with a group of second
graders last year, as a regular part of
their daily reading class with her. At
the end of the year, as good ethnographer,
she documented the participant reactions
to this new experience. Here are the
written reactions of 7 and 8 year olds
to dialogue journals:

"It 18 GGS-rate. I like it. I don't
know why but it is fun. I Love it. It is
the Best in the world. Theires millions
of things to say I will tell you 1 of
them. Because it's just like eating
candy bar. Becase it is fun. It is even
funner than eating a candy bar." (from a
7 year o0ld girl who is extremely. ahy .in
oral interaction.)

“Meanwhile I love this kind of writing.
1f you want to know why then I'11 tell you.
If I want to write to you, then I don't
know what the teacher is thinking to say
to me. Maybe she will say something good.
And mabe she will put & mark 1've never
herd of, or maybe a mark I cannot under
stand well anyway: It is Best to write Back
to you...GoodBye! 1've wish I could stay.
(an & year 01d boy who stated that he
hates writing.)

"It was kind of neat and fun and different.
And it some time funny. And I sometime
don't 1like it. I can't think of anything."
(8 year o01d girl)

"It vas fun here. Because I feel like
I was writing a real letter. It was like
I'm a letter writer." (7 year o01d bi-~
1ingual boy from the Phillipines.)

® ® & YORKSHOP REQUEST * # #
Peggy Roberts, of Ashby, Mass.(north of
Boston) has written to us asking if anyone
in Massachusetts or nearby states using
dialogue journals would be available to
speak to teachers in Ashby, or give a wvork-
shop on their use.(We guess she means at
elementary level). Peggy's address is
37 Jewell Road, Ashby, Mass.
We don't know of anyone in tne Boston area,
but 1f any of you do, please pass on this
notice and Peggy's address.



NEW APPLICATIONS

When wve started, our focus was on the
use of dialogue journal communication in a
self-contained classroomcwith 'sverage’
students. But many of the 300 or so
people who are on our mailing list are at
other levels, so we keep learning asbout
new applications. Mere are some
wonderful ones.

Dislogues with Lesrning Disabled Students
Roberta Steinberg

Roberta Steinberg, usually known as
Keeny, has begun dialogue journals this
year with her learning disabled students,
who have a variety of problems: emotional,
perceptual, suditory processing, mild
autism. Keeny's school, Oakwood School
in Fairfax County, follows a county
Language Arts curriculum which requires
students to keep personal journals,

Keeny found, however, that the students
wvrote 'junk’ in their journals. It was
just an asgignment that they fulfilled
as quickly as possible, without thinking
at all about the quality of their writing.
So this year she began writing and found
that the students now feel more
accountable for what they write; it must
be legible and comprehensible, because
they must write for an audience, her,
has noticed s big difference in their
diadogue journals this year from those
of last year, when she did not write
back.

The students write 2 or 3 times a week.
They are given time in class (5-15 mins.)
and told how many sentences to write (for
example, she will tell them to write 3, 4,
or 5 sentences that day). Keeny feels
that they need that much structure to
guide them. If they wrote every day,
they wouldn't have anything to say.

Whether there are signs of language
improvement or mot, the writing is a
good outlet for these students’ feelings.
The students are so eager to read her
responses, even though they do not
vrite every day, that they take their
Journals from her desk to see what she
has written, and they sometimes check
every day to see if ghe has written
something.

She

The stucents write about things
they would never talk about in class.
One student wrote:

“Sometimes I limp when I walk. I like
it at school because no one notices. At
home they notice and tease me."

Keeny wauld have had no idea that
Elizabeth felt this way without the
Journal dialogue.

“Why You Call me Emigrant?"

(excerpts from a forthcoming article

in Childhood Education on dialogue
Journals, by Fran Davis,Coordinator, New
Jersey MAP-S project)

As part of a migrant education project

funded by the U.S. Office of Education

Program, Title I ESEA,vebegan the use

of dialogue-journal writing as a
technique for counselor use with students.
The project, New Jersey Project MAP-S,
was concerned with developing a model

for aiding migrant Junior and senior high
school youth obtain career and ocoupational
information and self-understanding of
career goals. The goals of the journal
writing were that students would

develop greater fluency through writing
and reveal through their vritings their
levels cf occupational and career

concept understanding,

Our belief was that writing is a
process which undergirds and extends the
writer's conceptual understanding. Further,
that writing developing from the individual's
oral languape experience. first utilizes
the expressive mode. The writings in
which our migrant students first engaged
was personal and expressive in nature,

These students then moved, at their own
direction, to more referential and sometimes
poetic writings. These often involved
understandings or misconceptions about
migrant status and the occupational world.
The writing frequsntly requested information
or clarification of ideas and indicated

the attitudes or desires of the students,



Emigrant, cont.

Excerpts from some of their journals Teacher Response:

illustrate these aspects as well as the

‘mingling of personal and referential In solving your problems, you need to

writing, begin to take them apart and look at each
' plece. Are the girls already friends

Clarification Request: before they came to work? Are the girls

excluding you? Do they look down on you?
S: Why they call is program Education for

Emigrant? I believe that this program I know you like to work with people, that

should have a different name because nome in itself will make you less competitive

of us are emigrant, We have the same rights and more caring., But if you get paid

and priblich the American people have, to sell, you mugt sell, Why den't you
o try talking to them, If you are really

Teacher response: bored, maybe you can ask your boss to

change your type of work for avhile,
I sgree. I also believe this program

shvuld be named differently., Migrants do Acually your poem answers your preoccupation

have the same rights and privileges gas about your co-workers and how you feel,
other American people. However, we found It is natural to feel the way you feel
the money for this program under migrant nuw, Just keep on looking and explaining,
education funding and that is the reason writing and reading what others write
for the name "Migrant"., At one time or to compare and you'll do alright, The
another most parents of the students in more you understand and like yourself,
the program migrated from Puerto Rico or the less scared you'll be of others
some other place to New Jersey to work... disliking you,
Attitude: , '
, Parent -Student-Teacher Dialogues

S: I have a job at the auction and we just
got new girls working there. 1've been In the Euntington Public Schools of
vorking there for almost three years and Long Island, a 4th grade teacher, CLleo
I feel like I have to compete with the Kohm, has created a version of the dialogue
others. I like the gype of work I'm doing Jjournal which involves parents as well
which 1is a sales person but, I don't know as students. Its purpose is to encourage

how to solve my problem. do you think I'm & three-way dialogue, and for Cleo and
getting bored with the job or I just don't her students, it really seems to work

vant to compete,...The kind of work I (although with older students and some

see myself doing, well working with people Younger ones, involving parents in this

is a very broad subject and it doesn't vay would probably prevent many studenta

matter the type of work as long as its from complaining and being very open).

helpins someone... From the notes that Carol Hittleman

It takes me time to write a poenm... (thq curriculum specialist at Runtington
Schools) shared with us, wve gether that

Poem ' students may keep a personal Journal all week,

but on Friday morning, they write a letter

Why is it so hard to be me? in their journal.to their parents

Why do 1 pretend to be all . recapping the events of the week. During

The things I gee the school day, Cleo reads the letters

Why can't I be Free and responds to the students' communica-

and let everything inside tions. She returns the journals to the

come out, 1is it students before they go home on Friday.

Because I'm afraid The students take their journal books

I von't be liked for home to share with their parents.

vho 1 am, 1is because The parents read the student's

they still won't see
e as me. Please . . .
Tﬂll me th I can't
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Rasder Oventicss

fren Nargaret Levis, Colerado Springs
Qt 1 veuld 14he to kaev the sise of Mrs.

veat "a sigaificant,
mm:. m nhuonhtp.v:th
& tescher  J you suggest doing
vith thea?

Al Nee, Boed's elesses average about 28
otudents, 1a ¢ self-contained eetting,
brief comments u;v. often qu:::d
woually -azr. Tom & compl
(for

the wore important

frem Nalifex, Weve Scotis, in & recent
utuu.:‘oopdmuthu
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ond write acconnts of recent
oves m:'z. the .Mn:;:
poregetive and although the teac
G5y eResurage entemsion oc personal
oome otedents metatats there homees:
aaiataia ance,
trust of teachers
or oimply ‘becsuse the student does not
fesl eenfertable writing c:nuimy_
yoaee of mot having the
Sor. to For the teacher,
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Margaret Crocker,

euch writing may be boring over a
long period of time but it makes

it all the more important to support
the etutent'e writing in 4 positive
msanner,"

REVIEW OF CURRENT RESEARCH: NEXT ISSUE

Nex{ leeue, we plan to review briefly
research .currently undervay or being
planned, focusing on dialogue journals,
This particularly includee doctoral
dieeertations, (after all, that'e how the
original NIE etudy began, ae Jana Staton'e
diseertation in couneeling peychology).

We already have information on the
following etudies:

dtudents
Deborah Jaffer,
Univereity of Penn
D u ur
Juniors (this has a control group
deeign)

Mareha Markman
Universicy of Maryland

m-ﬁf-hnlunz.nmmm
in Dialogue Journals of Deaf Wrirers

Jana Staton, Bill Stokoe,
Roger Shuy
Gallaudet College

Acquisition of Literacy in a Second

~Langusse; Tos ot pyoitna Second.
in _Beginning Spaniah

Cuntis Hayes
Univereity of Texas,
San Antonio

We know there are more research
efforts going on out there: if you'll eend
us a 200-word deecription of what you're
doing, or would like to do, ve'll include
‘dt. The next iesue is likely to emerge
about July, so why not send eomething off
now? Be sure to include how others may
vrite or call you for more information,

- --7-
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Research Issues: Elusive Definitions

=Shelley Gutstein

In conducting research, one of the
first things we do is define our terms such
that we can »sk pertinent research questions
about the s.oject of our study. Sometimes
this is th: most difficult task wve face as
researchers, since often we want to ask
questions about concepts which defy
precise definition. Fluency is an example
of such an elusive concept. We have
intuitive notions——something like a
prototype--of what fluency means in
language learning. We know that we
want our students to develop in both
spoken and written fluency. But when
asked what will help them achieve this,
we don't know. Many of us feel that
dialogue journals facilitate fluency,
but because our definition of fluency is
not clear, we cannot show how it happens.

Fillmore (1979) offers a definition of
oral fluency which may well transfer to
the vritten medium. According to Fillmore
(p. 93), a speaker is fluent in a language
if he is able to 1) fill time with talk,
2) talk in coherent, reasoned sentences,
3) have appropriate things to say in a wide
range of contexts, and 4) be creative and
imaginative in language use. A fluent
speaker, therefore, possesses all four
of these characteristics.

Since dialogue journal writing exhibits
many of the same characteristics as oral
language, parallel criteria to those
Fillmore suggests for speech might provide
clues to the development of fluency in
dialogue journal writing. A definition
of fluency in this context might be as
follows. _ :

First, a fluent writer is one who can
vrite at length with few pauses. This is
not to be confused with quantity of writing,
since fluent writers can convey their
ideas in relatively few sentences. A
fluent writer, then, writes easily and
quickly. - Second, .a: fluent:.writer writes
in coherent, reasoned ‘sentences. These
sentences reflect grammatical accuracy,
but more importantly, the semantic
- (C. Fillﬁﬁ:g?@iﬁdibidﬁhlﬁDifférencel in

‘Langua eEAciﬁiiition~

and syntactic relationships between the
sentences are clear. The writing has meaning.
Third, a fluent writer uses language appro-
priately in a wide range of contexts. This
means that the writer knows how to use

language purposively in different situations:
to inform, evaluate, apologize, offer opinions
thank, etc. Studies of this functional ‘
nature of dialogue journal writing (Shuy,
1982; Gutstein, 1983ms) have suggested

the relationship between functional language
use and fluency, however the results are

not conclusive. Last, the fluent writer

is creative and imaginative in language

u.e L]

It might seem that young writers or
writers in a second language might not
possess the attributes Fillmore outlines.
However, there is evidence to suggest that
in dialogue journal writing students have
many of these attributes, and are
acquiring more. Clearly, fluency is not a
decontextualized concept. Rather, it is
influenced by context and is a dynamic
attribute that is achieved as a result of
a process of thinking and reasoning.

The lines above represent a first
attempt at establishing several criteria
for a prototypical definition for written
fluency, which our students' writing may
more or less resemble. As such, it is
surely in need of refinement. Therefore,
your comments, insights and suggestions
on this topic are most welcome.

Research Issues will be a part of
future newsletters, and we'd like to know
what other constructs you find "elusive".
Please let us know, also, what other topics
you would like to see discussed in this
portion of DIALOGUE.

IN THIS ISSUE:

Elusive Definitions . . . . . page 1
Young Writers in Search

of an Audience . .. ... page 2
Back To Grammar: What Can

It Tell Us? .. ... .. page2
Research Designs . . . . . . page 3
Lesles's Corner . . .. .. page 5
Getting Consent . . .. . . page 6
Some Reflections on Research,

Dialogue and Mystery . . . page 7
A Dialogue With You . . . . . page 7

and Language Behavior.
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Reports on Research

These two studies show how important inter-
action is for -anguage development.

Young writers in search of an audience

Deborah Jaffer, University of Pennsylvania

James Britton (1975) states that a sense
of audience, 'the ability to make adjustments
and choices in writing which take account of
one's audience,' is a key dimension of devel-
opment in writing ability. Since adjustment
to audience is inherent in all language use,
children possess a sense of audience in oral
interactions. This knowledge simply needs to
be transferred to written communication. A
communication dyad, such as the one that exists
in dialogue journal writing, may provide the
means for making the transfer from informal
conversation to the traditional essay writing
done in school. . o _

My study examines the role of dialogue
Jjournal writing in the development of audience
avareness in the writing of 6~ to 8-year olds
from the first and second grades in a public
school in Philadelphia. Examples given here
show some ways in which the students showed
" increasing audience awareness:

Asking questions (Rebecca)

Did you have a husband before I met you.
plese tell me. .

Giving informative details to make meaning

clear (Rebecca)

I will explain it like this. One day the
teacher was working with a reading group
and the class got so noisy when they were
at the book case she told the class that
they couldn't go to the book case any more
now do you understand?

Showing éensitivity to audience feelin

Showing 4 ngs
(Sandy)

sory I don't no your parents and now I never
will. I am sory that there not liveing.

you are to I bet. SORY. I LOVE
YOUu.

Specifying type of answer desired, to assure
accurate information (Michael)

All about me and you. My name is M.J.D. My
baithday is Sept. 21 I well be 8 ysars old.
How old are you. Chos the one. 30 34 40
45 29 6 22 26 35 21 52 49 33

if you are not one of them put a x on the
one you are the closest to.

It is my belief that because of the suppor-
tive immediate feedback that dialogue journal
writing provides, these students developed a
sense of audience in their writing, and thus
they moved from writing that resembled

.30

Audience, cont.

vritten down speech to more convention-
alized text.

This is excerpted from Deborah's
article in The Acquisition of Literacy:
Ethnographic Perspectives. Bambi
Schieffelin, ed. Ablex. ' In press.
Deborah Jaffer can be contacted at

The University of Pennsylvania.

Back to 'grammar': what can it tell us?
Joy Kreeft, Georgetown University

What can the study of the acquisition of
grammatical structures in ESL students'
dialogue journals tell teachers? First, it
provides a picture of students' grammatical
competence, in the context of natural inter-
action. This allows teachers to identify
problem areas, but also students may surprise
us with abilities that would not otherwise
appear on tests and class assignments. Second,
we can see how the interaction itself pro-
vides the opportunity for the use and model-
ing of a wide variety of structures that may
not otherwvise be used.

I anm studying the acquisition of gramma-
tical structures of six sixth-grade students
learning English as a second language, as
demonstrated in their dialogue journal writ-
ing with Leslee Reed. These students, from
four language backgrounds (Korean, Italian,
Burmese, Vietnamese/Chinese), had been in
the U.S. for less than one year when they
entered her class. .

Following each student's patterns of ac-
quisition of different structures is exciting
and informative. But the question that
inevitably comes to mind is, does the dia-
logue journal writing in any way influence
this development? I think that it does.
First, Mrs. Reed writes in the journal, too.
When a student uses a structure, her reply

sometimes models that structure. For exam-
ple:
Student: Jenny through ball is she is

not thought to you...

Teacher: Yes! I know Jenny threw the
ball at the first base...

I1f students are attentive to what Mrs. Reed -
writes, they incorporate the structures

she uses in their own entries. One student,
after reading her questions, that almost
alvays began with 'did' ('Did you like our
play?'), began all of his questions with
'did,"' even when he should have used the
present tense ('Did you think we will do

art tomorrow?') until he later mastered

past and present tense uses.

Continued on p. 3




Back to grammar, cont.

Second, the very act of communicating
makes many language demands. This example
shows one student's desire to be understood:

Andy: I like it fSpring festivaﬂ because
very, very, very and very happy. (Oh!
This sentence wrong. I want to tell
you "fun" but I forgot so I want change
"happy to "fur.")

The more that students attempt to communi-
cate, the more language demands are placed on
them, and I am sure that they learn more
language in the process.

Joy *Kreeft can be reached at: The Center for
Applied Linguistics, 3520 Prospect St., N.W.,
Washington, D.C. 20007

DESIGNS POR RESEARCH
being a discussion of nev research:
purposes, participants, ways of org-
anizing it with, identification of the
scholarly types behind the proposals,

Effects of Dialogue Writing in a College
Composition Course .

MARSHA MARKMAN is exploring the usefulness
of dialogue journals in a required upper -
division college composition course, in
vhich students are frequently amxious and
also i{ll-prepared for functional writing
in their professions. Her design consists
of having five colleagues teaching two
sections of the same ‘course use the dia-
logue journals in one gection only, thus
rroviding a treatment and control group
vhile controlling for ingtructor effects.
The design vill make it possible to attri-
bute differences on outcome measures to
the dialogue process.

Since one semester is a brief period
to observe change in writing proficiency, -
the analysis focuses on student attitudes
tovard the writing process, and the dialogue
experience. A content analysis of the :
Journal texts will study how the
written communication was used to fulfill
individual student needs and to meet
course requirements(the teacher's needs!).

Marsha can be reached through the
Dept. of English, Univ. of Maryland,
College Park, Md. 20472.

Designs for Research, cont.

Acquisition of Literacy in a Second

Language: Dialogue Journals in Begin-
aing Spanish Courses.

CURTIS HAYES is examining the acquisition
of Spanish as a foreign language, through
the use of dialogue journals written in
Spenisk. Junior and senior high school
Spanish classes in San Antonio, Texas pro-
vide the setting. Two aspects of this
study distinguish it: 1) The language
used in the journals is not the language
of instruction in the school generally,
nor the home langusge of students. As a
result, most of the Spanish learning ob-
served can probably be attributed to in-
class activities and the dialogue journal
wvriting; 2) each participating teacher
has two Spanish classes, only one of which
vill use the dialogue journals, permitting
comparisons on relevant measures.

--for more information, write Dr.
Curtis Hayes, Bicultural-Bilingual
Studies, University of Texas-San Antonio.

Langusge Functions in the Writing of Deaf
College Students

JOHN ALBERTINI and BONNIE MEATH-LANG send
vord from NTID of their project studying -
the uriting of young deaf adults in English
class, in dialogue journals and more formal
kinds of assigned writing. Using ‘the vrit-
ing of the same students in the two differ-
ent contexts, they are comparing language
functions and topic choice. Among the -
common language functions in the journals
are suggesting, evaluating, asking about
course content, expressing opinions, and
requesting personal information of the
instructor. A paper on this study will
be given at the Fifth Conference on Cur-:
riculum Theory and Practice in Daytonm,
Ohio, in October. - :

--for more informafion, write them
at Dept. of Comrunication Research,

" NTID, Rochester, New York 14623

Topic Analysis in University EFL Dialogue

Journals

English language programs for foreign
students emphasize acad‘mic needs while
neglecting important personal ‘life’
needs. Dislogue journals ensble the in-
structor to take both types of needs

et . : B



Research Designs, cont.

simultaneously. CHRISTINE MELGNI is
beginning a study to analyze how concerns
of foreign students can be met through
the journals. Her research questions
include: (1) what topics occur in entries?
(2) Can these bde categorized? (3)Do cer-
tain topics, or categories occur more
frequently than others? (4) Can differ-
ences in topic occurrence be related to
students' sex, culture, level of English
proficiency, age, or marital status?

Her journals come from English language
students at the George Washington Univ.,
and she plans a sazple representative
‘of male and female, levels of English

proficiency(5), and from four geographical

areas: Far East, Middle East, Latin Am-
erica, and Burope.

A small sample of text will be analyzed
in order to create a model with categories
based on specific criteria, and the model
will then be used to analyzé the total
sample(approximately 60 students).

= for more information, write her

at Dept. of English for Internatiomal Students,
George Washington Univ., Washington, DC 20057

Learning to Play thé Game

2. What language and reasoning abili~
ties unmeasured on Tegular tests do these
students have which the dialogue journals
elicit and providc opportunities for using?

« What teacher response strategies

Seen to encourage more thoughtful, reflec-
tive writing?

4. Vhat Telationships occur between ac~-
qQuisition of more complex,mature reason-
ing and mastery of English grammatical

. usage?

Our désign for the analysis begins with
intensive study of the individusl year-
long journals, kept with the same instruc~-
tor. We plan in this first 'pass’ through
the data to describe the variation in pat-
terns of communication, involving such
features as topics, language functionms,
strategies for elaboration, styles of
Teasoning, clarification strategies.

With this understanding , we intend to
look next at those journals kept for

only the spring semester(as students
transfer into a dialogue Journal-keeping
class from another sectizn). This group
of journals represents students with a
delayed start, providing a kind of nat-
ural control group who have received

Human communication is something like a game
——Practicing all the component "skills" doesn't
help you to play the game. Only Playing the
gane for real, in actual communication vhere
you have to make all the choices, can do that.
For many profoundly deaf students entering
Gallaudet College, using written English
is a very unfamiliar game, for which they
have practiced a lot without many oppor-
tunities for meaningful and demanding play,

The Dialogue Journal Project at Gallaudet
College has been working with college and high -
school instructors. This summer, with student
and teacher consent, we have copies of 25 full-
year dialogue journals and 60 journals kept for
one semester, all from English Language Program
classes(a Prerequisite to Freshman English.

Prelininary analysis of the journals is being
conducted by CINDY PUTHOFF (an MSSD instructor), ,
BILL STOKOE (Director, LRL), ROGER SHUY and
JANA STATON. Our focus is onthe journals as a
means of successful communication, which each
student (and teacher)plays in a unique way.
Research Issues °

1. What encourages students to begin

equal instructional trestment and are
matched in length of time in program,
but not in journal use.(This allowsuse
of the famous "patched-up design" of
Campbell and Stanley). ‘

If these second semester students
(nev to dialogue journals) have com-
munication patterns at the beginning very
unlike their peers who have done it for
several months, and very like the pat- -
terns of use and change of those same
peers at the begimning of the fall
Semester, we can make a stronger
claim that the dislogue journal prac-
tice itself is responsible for the
patterns of change observed.

We also plan ¢o explore the rela-
tionship of frequency of interaction
snd communication patterns, since
. @mong the various instructors the

frequency varied naturally from

once to three times a week.

-for more information, write
to Jana Staton, Linguistics Research
Laboratory, Gallaudet College, Wash.

using the dislogue journals more effective- D.C. 20002
1y? What does finding a "hot topic” have '
to do with 1t?(Many Cally students start
by writing repetitive "gafe" descriptions
of their Veekends, and ignore the teacher
responses)., - : - ‘




Leslee's Corner

More and more, I see how important
Dialogue Journals are for providing
an open channel of communication and
& sense of belonging for students!

As my school year begins and the
Troster gshows that my students come
from geveral different countries and
fifth grade classrooms, my first con-
cem is to give these individuals a
sense of self-confidence and a sense
of community as soon as possible.

Everything is strange in this new
class--the teacher, the other stu-
dents, even a lot of the activities
and procedures are strange and
different. Students feel isolated for

a vhile and doubt their own self-worth.

It is crucial that by the end of this
first day together no one feels left
ocut oxr igolated and without a friend.
We begin building our friendship
vith each other at once. We learn
first names, we explore our room, and
Put our possessions in place. Then
carefully, slowly, we talk about
vhat we do in this room and why.
Toward the end of our first day to-
gether I introduce Dialogue Journals.
I explain the 'rules,’' and possible
first day entries, suggested by the
students, are written on the board.
I tell them that if they can't think
of three sentences, they can copy
the sentences on the board. Then
they write and each journal is placed
in my bag, for me to respond to later.
I can hardly wait to get home and
connect the names and the wriiing.
Some students have copied three sen-
tences from the board. Are they
frightened? lazy? or just unsure?
Others have written nearly a page.
They tell me many things-~they want
to be my friend; they liked my explan-
ations that day; they liked the set-up
of the room; some are incredulous--
'You are going to write to me every
day? What if I am absent?' There

. are also many questions--questions
vhose answers are necessary for
survival in this new place:

done it again!
opened a door between me and
and like a web,
together, even on

It'

"This is a nice class.
is nice.

The teacher
Why didn't they put me

in a Korean Bilingual clagsg?"
(The records had indicated that she
was Vietnamese.)

"If someone says they like

you (a boy) do

you tell them you like them? I don't

know mhat to do.
tell,

"What is pa roll?
(How disturbing to

In my country we don't
ve gort of keep it a gecret."

My mother wants to know."
be told that some-~
is on parole and not know what that

means!)

And

as I answer, I think, 'There' Ye've
The Dialogue Journal has P
25 individuals,
is already pulling us

the first day of school.

8 going to be a good year!' g Y, a(7 /I

Our

1.

2.

3.

FUTURE ISSUES'!!
next issues will include:

Results from our information
Suestionnaire, (p. 7. this issue).
Please share vith us your insights
aud experience. We'll compile the
information you send us, and share
it back with you.

What constitutes.a dialogue? What

are the necessary conditions? We'll
include your comments and observations
80 please gend them. We'll discuss
Videologues, and Computer Assisted
Dialogues.

How do I introduce dialogue o S
to my class? What do I tell them
the first day?

We'll discuss ways of presenting the
Journals to your classes, including
sample handouts that some of us
have used. Be sure to send along
your ideas with the questionnaire
(Question 2b)




GETTING CONSENT

Not too long ago, we heard from someone
who wanted to study dialogue journals
and wanted to know if it was really neces-
sary to ask for student and teacher consent:
"What if they say no?" Here is our think-
ing about the issues and problems involved
when either the teacher or a third party
wants to make some use of the contents
of dialogue journals.

l. When is consent ﬁeces.ary? Whose
consent do wve really need?

Because the journals "work" for both teach-
er and student only when the contents are
private and freed from evaluarion, any
use of them for data or even for sharing
with other teachers in workshops requires
the consent of both participants. Even
though not legally required, we feel that
.the consent of students under 18 is
ethically required. Of course, parents
or guardians and the classroom teacher
(1f 1t's someone else) must also be asked
for consent. At Gallaudet, instructors
are asked to sign the same form as stu-
dents, and have equal rights to say "no."

2. Do we have to get consent from the
students personilly? Can.young
students give informed consent?

This 1s the exciting part!!--finding a
way to explain what we're doing so that
even young students will understand the:
value of sharing some of their conversa-
tions with others, particularly other
teachers who might be interested in keep-
ing dialogue journals with their stu-
dents. We've used tape recorders to
document student consent when a writ-
ten form could not be worded simply
enough. Not to ask students violates
the very reasons we do dialogue journals
—1f some say no, that's part of the
respect for éach individual which the
Journals exemplify.

3. When and how should we ask the
students for permission to keep
copies of their journals?

Permission whould be requested toward
the end of the academic year or term
in which dialogue journals are being
used. Whether you plan to use the
Journals for research or simply keep
them for yourself, you should explain
to the students why you want them,
keeping explanations very general.

The permission paper the students, teacher
and parents (if applicable) sign should
reflect your explanation. Here are two
excerpts from such permission papers:

a. to the parents of elementary school
students:

"We need your permission for your chiid's
work to be reproduced and published so that
other teachers may understand just how this
process works. We want you to know that your
child will not be identified by name in any
of the materials, nor will the name of the
school or community be used.”

b. to university level students and their
teacher:

"I understand that my dialogue journal
may be one of the journals selected for a
research project. The project will study
vhether these journals help students communi-
cate better with their instructors."

4. Even though we have permission, are there
any limits on what we would uge”

Even if students give permission to copy
their journals, we need to use discretion
before we make any passages public. A parti-
cular entry may begin with, 'Don't tell any-
one about this,' and the student has forgotten.
It may be a good idea to ask students, espe-
cially adults, to go through their journals
and mark passages that should be kept private.
After that, a good rule of thumb is, 'If in
doubt, don't use it.' Any excerpts that
could reveal sensitive information about an
individual or that hold a country or any group
of people up to ridicule should not be made
public.

5. How can we make sure that international
students understand that they have
freedom to deny access to their journals?

Many international students come from countries
where teachers are viewed as all-powerful
beings worthy of great deference, whose every

wish within the classroom is to be granted

without question. Often, students transfer
this attitude to their American instructors.
As a result, they do not realize nor fully
understand that they do have the right to
disagree with their teacher, in this case,
to deny permission for research on their
journals.




Gett:l.ng consent, cont.

Discussion of consent is therefore best
done with these students at the end of
the course, when they have had the chance
to become acculturated and accustomed

to the American teaching style. We must
Stress to these students that their
refusal to give Pernission in no way
will cause any adverse repercussions

for them. An alternative may be to

ask the students to copy the journals
thenselves (and reimburse them for the
cost). Thus they can delete any pages
they wish to remain confidential.

SOME REFLECTIONS =- On Resesrch, Dialogue

and Mystery

=Jana Staton

As I reflect on the exciting and un~
Predictable variety of dialogue journals
that have SpTung up, and on the excite~
went I hear from teachers using then,
1 an puzzled by this coatinued excitement
over a simple, obvious form of human
communication. And I grov increasingly
unconfortable about the role of research
in relation to this dialogue. (but more
of that discomfort later.) -

SURVEY OF DIALOGUE READERS
—el T ALNLDE READERS

(Results next issue!)

1. How would you classify your interests
in dialogue journals?
—.88 researcher
—-Classroom teacher(incl. college)
—teacher educator
other

2. If you are using or have used dialogue
Jjournals(vhere you and the student carried
on written conversations), please tell us:

Students: age
background

Subject ares:

When do students write? How often?
assigned class time
free time during class .

outside of class .
3. Your reasons for using?

PLEASEMONDOHEDLIR!ANDSENDMNUS.

— . — (dotted line) _

How can such a simple act as reading
a fev lines of writ » and vriting back
generate this kind of sve—as if we stood
again before mystery? One of the hall-
marks of the aystic experience in both
Esstern and Western traditions, 1s the
experience of the mysterious invading
everyday life. Annie Dillard writes about
"the cedar tree with the lights in 1¢,”
the "great door to the Present” that
opens from eternity into our daily life,
through the simple acts of human exper~
ience. Marctin Buber writes that the
vorld ve know and sense is not separate
from the world of eternal things: there
is only one world. Only the "barrier of
separation” created by our attitudes,
our vays of perceiving this one world
as twofold, has to be destroyed.

For me, working with this very simple,
concrete practice of dialogue Journal
communication has been a chance to glimpse
the tree with lights 1in it, and to find
the barriers of separation in wy life of
vhich I vas not even avare at first, begin
to vanish--the barrier between 'student’
and ‘teacher’, young and old, between
'researcher' and 'practitioner.

Your reasons for using (cont.)

4. What do you consider the most important
values of the journals:
for you

for students

S. Any other comments, insights, problems
or topics you'd like to have Dialogue
address ? '

6. Do you vant to continue receiving the F
nevsletter even if you have to pay for
ic?

nevsletter, as we'd like to, we'll need
to charge $3.00 per year to cover dup-
lication and mailing. (Make checks pay-
able to Jana Staton).

BY OCTOBLR 1S, 1983.

NB: If we are going to continue the . L

. . : ‘:,,ﬁ
el 3BT e el R



human differences we believe are so

REFLECTIONS, cont. real and meaningful--age, sex, culture

or language.

One major goal of mwy research has been Carl Rogers in A Way of Being has some
to develop and articulate a theoretical thoughts about this experience of mutual
framework for the dialogue journals, to understanding which only human dialogue
explain the substantial concepts and u:du:p- seems able to create fully: .
tions on which they rest, draving on studies .
of huran communication, language acquisi- ; 2‘&’: mm fg: :::;hzﬁnghe
tion, counseling theory, 1literacy and mone thene is that ha Mmo'
social interaction. But £il this heavy ppens. e

” aluays, when a person nealizes he
baggage for expla:ning why dialogue com~- has been deeply heand, his eyes mois-

munication works doesn't begin to explain

the glow I see in teachers' eyes as they
talk about their dialogues with their
students. And I am becoming very aware of
the limits of research for explaining wmuch

Len...in some neal sense he is weep-

4ing for 4
4aying,

0y. 1t 48 as though he wene
Dhank God, somebody heand

me.” In such moments 1 have the fan-

Zasy of a prisonen, lapping out day

less predicting what happens when two persons ”

vho wvere strangers become friends through :,‘,;M dazezall:':;e g:de m:z;g;huzg?

a dialogue. All the descriptions of the And £i one day he hears some M
structure of discourse and explanations tappings which spell out ‘yea’! 1In

of self-disclovure or causal reasoning that one simple nesponse, he u re-
won't begin to describe or explain the Leased from his lonw'.neié he has be-
experience of wonder, every time 1 know come a human bed ain ’

I've been understood by another human i Deang agasn, (1980, p.10)
being, every time 1 enlarge ay under-

standing of the immensity of another's I use dialogue journals to reach out to
aind and spirit, so carefully hidden from others, to turn the kcys of their cells

me by a socially appropriate "face.” Per- and release them through dialogue so that
haps this wonder is greater because the together ve can begin learning. Then I
dialogues work best across those visible notice that I too am released frow my cell.

DIALOGUE is the newsletter about the uses, benefits, and theory of dialogue
Journais, a practice of comnunicating in writing about topics of mutual interest
through continuous, functional conversations between (usually) learners and teachers. .
This newsletter provides san informal means of sharing information, ideas and concerns
awong those who have begun using dialogue journals in the United States and in other
countries. It is an outgrowth of the National Institute of Education research grant
to describe and analyse the purposes, structure and benefits of dialogue journal
comnunication (Analysis of Dialogue Journal Writing as a Communicative Event,
Center for Applied Linguistics, 1982). For more information about research and
practical applications, please write Jana Staton, c/o Center for Applied Linguistics,
3520 Prospect St., N.W., Washington, D.C. 20007.

DIALOGUE appears approximately three times a year, at a cost of $3.00 to cover
duplication and mailing. °

DIALOGUE Nonprofit organization

Center for Applied Linguistics g;f,.‘i:::::csnr:m
. L] L]

3520 Prospect Street, N.VW.
Washington, D.C. 20007 Permit No. 41429
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